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  A Word From Our President 
          Spring 2016 

brings forth a 

major milestone 

in the history 

books of GFSG 

Inc. With 18 

months in the 

planning, and many, many 

volunteer hours, we are 

thrilled that the 2016 AAEGT 

National Conference is now 

upon us. It has been exciting to 

work alongside our co-hosts, 

UNSW School of Education, as 

we get set to deliver a diverse 

and engaging program.  The 

conference incorporates 4 

engaging Keynote Speakers, 10 

brilliant Invited Speakers, 3 full 

days of inspiring presentations 

and symposiums, an amazing 

conference dinner and 

a parallel Youth Summit. We 

trust that the conference will 

be a platform for professional 

development in gifted 

education and an opportunity 

for our local, state and 

national community to be 

inspired and encouraged.  

 I recently came 

across a study conducted by Dr 

David Hough’s research team 

in which the key findings 

emphasised the importance of 

a happy, inclusive and 

welcoming classroom 

environment. The team 

discovered that it didn't matter 

if the classroom was out-dated 

or new, high or low tech, large 

or small. What matters to the 

student is the 

teacher. Continuing to value 

and support our teachers is an 

essential element of a successful 

education system. Providing 

opportunities for professional 

development, engagement with 

families, as well as providing 

resource support enables 

teachers to be effective 

educators. Just as a teacher is 

skilled in the curriculum and ‘all 

things school’, so, too, is the 

parent skilled in the child as an 

individual. Together, they can 

find the best way to meet the 

needs of the unique child 

through a positive partnership. It 

has been a delight to watch 

collaborative environments 

grow through various events and 

meetings. I look forward to the 

fostering of such positive 

relationships through the 

outcomes of the AAEGT 2016 

National Conference and 

beyond.  

            Thought Space- Issue 17 

is filled with a range of articles, 

reviews and upcoming events! 

Adam Willis explores in his 

article ‘Building Gifted PEGs’ and  

Elizabeth Barns ‘Acceleration: 

What the research tells us’ . Be 

sure to read through the report 

on the recent Archimedes 

Forum, which was supported by 

GFSG Inc. A number of our 

members and contacts attended 

the forum, engaging in maths 

problems and challenges.  

 We look forward to 

welcoming you at the 2016 

AAEGT National Gifted 

Conference. 

Melinda Gindy 

President 

 

Calendar of Events 

September 

9th GEM– Revesby 

11th  Mum’s Dinner– Rozelle 

12th AAEGT National Conference      

Members rebate draw 

29th AAEGT National Conference  

Starts 

October 

1st  AAEGT National Conference 

finishes 

5th  Symbio Wildlife Park Excursion 

23rd Mum’s Dinner 

30th GEM 

2016 AAEGT   

National   Gifted 

Conference 

29th September-  1st 

October 2016 

For up to date   

  information go to 

http://

www.aaegt.net.au/ 

https://www.nationalgiftedconference2016.arts.unsw.edu.au/node/31
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2016 AAEGT Annual General Meeting 

Please join the AAEGT Council at the Annual General Meeting 

DATE: Friday 30th of September 

TIME: Commencing at 5:15pm 

LOCATION: Central Lecture Block Room 7, University of New South 
Wales.  

All welcome to attend. 

 

Please note that the 2016 AAEGT AGM is held in parallel with the 2016 AAEGT 
National Gifted Conference. 
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Casula Powerhouse Holiday Excursion Review 

By Olivia 

In the holidays I went to Casula Power House. 

I loved it because I made new friends and they were so nice. 

We did some science experiments and explosions and one of them        

exploded all over me. 

The ingredient that made it explode was bi-carb soda. 

We got to make sun catchers. Mine looked like a shooting star in space. 

It was awesome! 

We spent some of the day doing drama. 

We put an adjective that starts with the same letter of our first name. 

For example if you name was jazzmen you could do jelly jazzmen. 

We got to act out a play called Hansel  

and Gretel.  I was Gretel and my  

friend Jake was Hansel. I saved him  

from burning in the oven. 

We acted out some facial expressions  

and guessed them with a partner. 

I HAD AN AMAZING TIME!!! 

I am definitely going there again. 

 



 

 Peakhurst Public School, in Sydney’s South-West, is 

dedicated to catering for the needs of gifted and talented 

children. For almost 10 years, the school has grouped gifted 

and highly achieving students from Years 1 to 6 into specific 

classes to provide unique educational opportunities. By 

successfully providing a compacted curriculum and various 

opportunities to broaden their skills such as; learning a 

language, advanced Mathematics classes, science lessons 

from a practising scientist, professional chess lessons and 

options for acceleration, they have been able to achieve this 

goal.  

  In 2016, the school decided to further develop 

their gifted and talented program by creating the Peakhurst 

Extension Group (P.E.G.). The group is led by three 

experienced class teachers who collaboratively plan 

concept and thematically based teaching units with the aim 

of extending their students beyond their chronological age 

curriculum. 

 In these P.E.G. classes students are delivered 

teaching and learning programs in a multi age, 

collaborative, innovative and nurturing environment which 

promotes creative and critical thinking. All students have 

access to well-facilitated, high quality, real world 

experiences in which they can acquire essential and 

complex skills, and knowledge by studying, collaborating 

and doing. In addition to academic studies and creative 

expression, the P.E.G. team decided to focus on developing 

a greater sense of resilience through an emotional 

intelligence program, which is casually referred to as 

‘Emotionally PEG’. 

 Adam Willis is one of the three class teachers 

leading the development of the new approach to the gifted 

and talented program at Peakhurst Public School. 

 

 

  

 

 

 

  

 

 

 I have always had an interest in gifted education, 

especially with having a gifted brother. During university, I 

was intrigued with the varying theories of intelligence; 

including Howard Gardner’s theory of Multiple 

Intelligences1, Robert Sternberg’s Triarchic Theory of 

Intelligence6 and Daniel Goleman’s Emotional Intelligence2; 

researching and writing numerous papers on how these 

contemporary theories of intelligence influenced teaching 

practices and policies. From there, studying a Masters of 

Education in Special Education and Gifted Education seemed 

only natural. My major areas of study were giftedness in 

special populations and how schools can best cater for 

gifted and talented students. 

 Upon beginning my career, I continued my interest 

in gifted and talented (G&T) education by taking up 

positions on G&T committees and developing programs that 

aimed to enhance our students. When I transferred to 

Peakhurst Public School in 2015, I was pleased to learn 

about the school’s successful Gifted and Talented program 

and felt privileged to be a part of the team.  

 As a team we began developing P.E.G and quickly 

realised we were, in a manner of speaking, working with a 

new idea. None of us had heard of a comprehensive public 

primary school that was offering a collaborative program for 

gifted and talented students from Years 1 to 6. We 

consulted extensively with Ruth Phillips, an expert in 

program development for gifted students who suggested 

that an area we should focus on was developing our 

students’ resilience, assertiveness and self-worth… their 

emotional intelligence. 

  

Building Emotional PEGs 
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Written by Adam Willis – B.Teach (Primary), M.Ed. (Special & Gifted Education) 

in consultation with Elizabeth Hill & Elisabeth Lloyd 



 

 Peter Salovey and John Mayer were 

first to describe emotional intelligence as “the ability to 

monitor one’s own and other’s emotions, to discriminate 

among them, and to use the information to guide one’s 

thinking and actions”5. Daniel Goleman further 

developed his model of emotional intelligence as a set 

of learned capabilities that can be developed to achieve 

outstanding performance3. He theorizes that emotional 

intelligence “at times can be twice as powerful as IQ”2. 

He believes that IQ accounts for only 20% of the factors 

that contribute to life’s accomplishments, where as 

emotional intelligence can be attributed to as much as 

80%2. He has stated that within “a talented pool of 

professionals within an intellectually demanding 

profession”4 individuals with a higher emotional 

intelligence will “become the strongest leaders”4 in their 

field. In his research, Goleman describes five domains of 

emotional intelligence, these include; self-awareness, 

mood management, self-motivation, empathy and 

managing relationships2. These five domains form the 

basis for subsequent teaching plans and models for 

improving emotional intelligence within students. 

 Armed with these ideas, and with the 

inspiration and assistance from St Ives North Public 

School: Ku-ring-gai Gifted and Talented Unit teachers’ 

‘Project C’ resources, we devised a multifaceted 

program that was aimed at developing emotional 

intelligence in our students. Our program was tailored 

to each age group encompassing years 1 -6 and began 

with an anonymous pre-assessment that allowed 

students to describe how they would respond or feel in 

certain situations. This assisted us in developing a 

program for each age group that would target the 

specific areas of need.  

 Through quality picture books and resources, 

we discussed and worked through ideas of emotional 

intelligence, such as: empathy, body language, impulse 

control, personal qualities and strengths, independence, 

assertiveness, team work and inclusion. All age groups 

worked together on activities that helped them better 

understand themselves and their classmates, and 

allowed for reflection on their own emotions. 

 As a follow on to our emotional intelligence 

(EQ) unit the students have undertaken action research 

projects on local and global issues, such as; 

homelessness, hunger, education in developing 

countries, Aboriginal constitutional recognition and 

marriage equality. The aim of these projects is for the 

students to use their skills, talents and abilities in 

creative and critical thinking to develop something 

actionable that they could do to assist an organisation 

concerned with their issue. Some groups have chosen to 

design pamphlets, others raise money through a cake 

stall, while some groups created websites to raise 

awareness for their issue. The projects will culminate 

with IssCon, a convention at school early in Term 4, for 

all the students to display what they have done to the 

whole school, parents and other invited guests. The 

entire P.E.G. cohort have been incredibly enthusiastic, 

mature and considerate during the unit and we feel that 

the students have certainly developed and become more 

aware of their emotional intelligence. 

 

 

 With the support of the wider school 

community, the Peakhurst Extension Group will continue 

to design programs and units that cater to developing 

the needs of the whole child; academically, socially, 

creatively and emotionally. 
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Young Archimedes Mathematics Enrichment  

Forum Reflections  

 -A Framework for Gifted and Talented  

 Learners 

 Trinity Grammar School hosted an exciting initiative to welcome 150 young students from gifted primary through to Year 9 who are able or 
interested in mathematics and its applications from across thirteen different schools at its recent “Young  Archimedes Mathematics Enrichment 
Forum – A Framework for Gifted and Talented Learners” on Monday 18 July 2016. This event was  supported by MENSA Australia, Inquisitive 
Minds, Gifted Families Support Group Inc. and Smarter Puzzles. 

 The Forum provided an opportunity to develop extra-curricular activities for young students and specifically focused on a range of teaching 
and learning ideas in a workshop format. The Forum also aimed to provide students with worthwhile  mathematical tasks to develop skills,   
concepts and enhance motivation in a number of topics. The programme content during the day included: 

- Learning about learning to think mathematically; 
- Learning to work in a team; 
- Learning mathematical skills in Problem Based Learning; 
- Learning to develop patience and persistence in problem solving; 
- Learning to appreciate the consequences arising from technological developments; 
- Learning to develop creativity in problem solving; 
- Learning to develop peer tutoring relationships between mentors and mentees that can lead to a developmental process of best     

practices for students working and learning together; 
- Learning to directly engage students in mathematical materials and give them opportunities to achieve a level of mastery. 

 

  The more specific aims of the enrichment day included: 

- to give all Student’s a chance to learn, network and share their learning in the friendly environment of a school setting; 

- to give the Students an opportunity to assist in “real life” educational opportunities learned in class; 

- to develop outreach and create opportunities in understanding about new ideas, in promoting best practices in  mathematics.
  

 The students from a variety of schools enjoyed working with each other in providing mentoring opportunities with worthwhile     
mathematical tasks to develop skills, concepts and enhance motivation in the following two workshops on   Inquisitive Minds on Problems, 
Patterns, Pictures and Puzzles (PPPP). 

          Students were immersed in mathematical and logical thinking as they learn and utilise foundational and advanced  problem     
solving strategies. The students participated in an interactive lesson on problem solving strategies including ‘logical reasoning’, ‘look for a 
pattern’, ‘draw a diagram’ and ‘make a list’. Students learned to consider multiple perspectives on how to solve problems and then  practise 
selecting and applying the best strategies. They worked cooperatively as they attempted challenging and stimulating   questions from our     
diverse range of original hands-on problems in a creative construction competition. 
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 Students in this workshop explored a range of strategies to solve challenging problems related to number, algebra and     
geometry. Students had an opportunity to extend on the problems presented and challenge their thinking to pose intriguing problems 
for others to consider. Students were placed in groups to compete against others (sometimes under timed conditions). The workshop 
provided students with opportunities to share ideas, revelations and discoveries, and be proud to say at the end of their experience 
that “Mathematics is beautiful”. 

 It was great to see young students engaged, enthusiastic and full of energy. Special thanks to Edward Habkouk who present-
ed two, three-hour workshop sessions and was assisted by Janet Wonders, Don Kesby, Shane Scott and Les Rogerson. I would also par-
ticularly thank the Year 10 mentors, who included Jonno, Jayann, Darren , Flynn , Justin, Adam, Nicholas, Steven, Nicholas, Joseph, and 
Jonathan  for their outstanding leadership effort in engaging with their groups and helping to run a very successful Mathematics Enrich-
ment Forum. 

Some of the beneficial aspects of the Mathematics Forum included: 
Interactive and group centered sessions with other students. 

Ability and opportunity to meet students from other Schools. 

Open discussion opportunities. 

Great information given by presenters. 

Opportunities to network and a focus for future gifted and talented      
directions. 

The opportunity to meet, share and exchange ideas. 

Round table conversations during the interactive sessions. 

Hands-on things and scenarios for specific learning areas. 

Some feedback responses from the Mathematics Enrichment students:          

 Well organised and communicated. 

Catering was of extremely high quality. Great variety and quantity. 

Service and facilities were first class. 

Thank you for a great day and excellent concept. 

An inspiring enrichment day.  

I am very lucky to have had the opportunity to attend. 

I could not have suggested a better venue on all grounds. 

I enjoyed the Trinity location experience. 

Enjoyed the day incredibly. 

Can we please have more? 

Thank you so much for a wonderful learning experience.  

Well done and thank you for a great experience and opportunity. 

Location and hospitality were excellent. 

Learned so much and enjoyed myself. 

It was a real pleasure to attend such a well thought out and organised day. I have attended many such days and this was by fa r 
the best value day for all that attended. 

Very well organised and worth the effort. 

Hope to see this concept continue next year. 

Looking forward to having more of such valuable opportunities. 

 
I am hoping that in the near future we can all again contribute to the next phase in supporting students through the provisio n of good 
induction and mentoring, because a successful mentoring partnership is a career development experience to be enjoyed.  
 
   Dr Frederick Osman | Mathematics Enrichment Convenor 

A famous Mathematician by the 
nameof George Polya once said, 
“It’s better to solve one problem 
five different ways than to solve 

five different problems.” 
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What’s been happening 
 

The South Coast Branch of GFSG Inc. continues to hold their GEM events once a month at 
the University of Wollongong in Nowra and Batemans Bay.  

 

August 

Participants ventured into “Secret Codes & Ciphers” by exploring 
the room and solving a series of   secret codes encrypted by        
numbers, symbols and cryptic messages. Discussion moved in 
quite a few direction as we then looked at the differenced           
between ciphers and codes and then experimented with a variety 
of codes. There was one child who mentioned Morse code, which 
opened up the dialogue into how Morse code can be used through 
sound to create a whole different dimension of secret messaging. 
Attendees made a unique Cipher Wheel to take home to trick their 
families, and went home baffled by the secret message from the 1500’s,                                           
which remains unsolved. 

 

September 

During September we delved into the world of Fibonacci and the 
wonder of his sequences in the world around us. We explored 
the local environment and then looked at how this clever         
sequence can be found and explained, with the Golden Rule 
offering plenty to discuss and ponder. 

 

Coming Up... 

Unfortunately, due to unforseen circumstances Judith Radin was unable to attend our Au-
gust GEM, however she is ready to go for October! Judith will come to Nowra to awe us 
with her “Action into Words” workshop. It will be a fun filled workshop, which incorporates 
drama and creative writing. Judith will work with the children through a set of dramatic 
sequences and then guide them into channelling their thespian experience into a creative 
writing journey.  

 

Contact Us 

For more details about the dates and times for future GEM events on the South Coast, join 
our mailing list by touching base with us at southcoast@gfsg.org.au, or find us on Face-
book (GFSG South Coast). 

mailto:southcoast@gfsg.org.au


 

 

 It is imperative that educators have the ability to identify, 
assess , participate in  and utilise  educational research to evolve their 
teaching methods reflecting  best practice  and  meeting  the needs of 
the diverse learners in their classroom. Innovative  educational      
strategies  are necessary  for teachers to keep pace with a dynamic 
educational system and to ensure positive educational  outcomes for 
every student.  Even whilst knowledge is available from research the 
classroom practices of many educators are very strongly influenced  
by  their beliefs  " Beliefs teachers hold influence their perceptions 
and judgements which, in turn, affect their behaviour in the          
classroom" (Pajares, 1992, p. 309) Whilst looking at the body of     
research pertaining to Acceleration of academically gifted  students, 
this article will identify the important  role that  research plays to    
inform policy , extend professional knowledge and enhance practice. 

 

 Current  research provides the 
knowledge base which influences  the direction 
and focus of  policy document.  A body of        
research should be utilised when developing   
policies so that there is not reliance on a single 
study  and to explore directions which may be 
appropriate for a diverse range of individual 
learners.  Policies should be updated regularly to 
ensure they  evolve in line with  current  research.     
Pressey’s  describes acceleration as, “progress 
through an educational program at rates faster or 
at ages younger than  conventional” (1949 p. 2). 
In research  in this field Kulik & Kulik (1984) found 
that accelerated students surpassed non-        
accelerants of equivalent age and intelligence, by 

nearly one grade level. This research and countless others  were   
reviewed  in the development of the NSW Department of Education's 
'Policy and implementation strategies for the education of gifted and 
talented students: Support package Acceleration',  which identifies 
that acceleration "has the potential to enhance student learning,   
motivation, accomplishments and self- esteem (2004b, p.8).         
Colengelo , Assouline and Gross  identify that   'Acceleration is the 
most effective academic intervention for gifted children'( 2004, p2). 
When policies are developed based on   a strong body of research in a 
chosen field  it gives clear and effective direction for  school based 
policies and evidence based practice. 

 Research should also, in turn,  provide the foundation on 
which school specific policies are developed.  Schools need to develop 
individualised policies  and procedures that are a reflection  of those 
developed by the governing body.  " A total school policy is required 
so that school staff and parents/ caregivers have a common           
understanding about why and how acceleration occurs in the 
school"( NSW Department of Education and Training, 2004a, p.5). 
Acceleration is not a practice that can be implemented by one teacher 
within their classroom, it requires a school wide approach in order to 
be implemented. School specific policies provide a link between    
research and school based practices.  In conjunction with teachers  

 

 

 

 

 

 

training,  school based policies greatly influence the teaching         
strategies utilised to support the learning needs of individual         
students.   

 The professional knowledge of educators is formed through 
their academic qualification.  Current academic research should    
provide the  knowledge base for  training available to  educators. They 
should be able to access,  analyse and evaluate available research , so 
that they continue to keep up to date with developments in the     
educational field through their career as an educator .  Teachers   
involved in conducting research are more innovative practitioners.  
Lankshear and Knobel state that it demonstrably improves their 
teaching and instruction (2004, p.5)  Teacher training provides the 
basis of a teachers beliefs and practices, this fundamental learning 
focuses on meeting the needs of the majority of  children and     
providing a curriculum that insures  that learners  meet outcomes that 
are set for that academic year or stage.  Colangelo, Assouline and 
Gross identify that  "Courses that help teachers to identify and assist 
gifted students in their classroom are  very rarely a part of the degree 
requirement" (2004 p50). The gifted population, Gagne identifies as  
the top 10% ( 2000, p.12) are in a minority in an educational          
environment, so they tend not to be the focus of teacher training.   
Exposure to research during teacher training programs  as well as the 
skills to  analyse,  evaluate and conduct research   assists educators   
to  remain innovative in their practices. 
 
Research provides a valuable tool for educators to assist them to  
understand how best to cater  for the learners in their classroom, as  
they continue to update their knowledge  in line with  up to date   
research.  Teachers continue to  extend and enhance their  knowledge 
of research through In-service training, sharing with peers and reading   
educational journals, as well as their practical experience.        
Hoogenveen, van Hell and  Verhoeven (2005) identified that teachers 
who received training  on acceleration expressed more positive    
opinions on the school achievement, social competence and           
motivation of accelerants.   There is certainly a large body of research 
that supports the positive aspects of acceleration for specific gifted 
learners. It  is imperative that educators have exposure to this body of 
work  to increase their awareness of, and  positive associations to 
academic acceleration so they may utilise it to meet the needs of  
suitable gifted learners. Educators need to be involved in an ongoing 
process of accessing  and critically evaluating research and utilising 
their evolving knowledge to advocate for the students in their      
classroom . 

Acceleration:  
What the research tells us 

Elizabeth Barns is an Early Childhood Educator with more than 20 years teaching children in preschools and long day care centres and in 

adult education. She is working towards a Masters in Special and Gifted Education with a passionate interest in meeting the needs of gifted 

learners. 

 
There is certainly a large 

body of research that 
supports the positive 

aspects of acceleration 
for specific gifted    

learners. It  is imperative 
that educators have 

exposure to this body of 
work  to increase their 

awareness of, and  
positive associations to 
academic acceleration 
so they may utilise it to 

meet the needs of    
suitable gifted learners.  
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  The fundamental basis for the daily practices that are  
implemented in schools and classrooms begins with academic    
research. These practices are influenced by the policies that are 
developed on a systemic or school level and the knowledge of the 
educator,  which should be based in research.  Teachers should 
strive to assist students to reach their full potential, not simply to 
reach basic outcomes.  A  characteristic of an effective teacher is the 
ability to reflect on theory , research and practice ( Kervin, Vialle, 
Herrington & Okely, 2006).  As well as an understanding the body of 
work surrounding acceleration,  teachers also need to have the  
underpinning knowledge of research regarding identifying and   
supporting gifted learners." Research shows that teachers often 
associate giftedness with compliant, conforming behaviour "(Gross, 
1994,1999). In reality gifted learners are complex individuals who 
frequently present  with asynchronous development, Valpied (2005) 
identifies that it may be  the very characteristics related to their 
giftedness, such as perfectionism, anxiety  and poor identification 
with same age peers,  that may mean educators either don't       
identify their giftedness or consider them unsuitable for               
acceleration. Knowledge of educational research assists educators 
to support the complex learning needs of the diverse range of     
individuals in an educational setting.  
 
 
 Research provides not only the rationale but also the tools  
for educators to utilise to support individual learners. Research 
based tools can  support educators  in their decision making        
regarding the most appropriate approach for an individual. The 
Iowa Acceleration scale is adaptive document utilised throughout 
the world  which was developed in the 1990's and continually    
collects data.  Assouline, Colangelo and Van Tassel-Baska ( 2015) 
state that it includes facts, case studies and examples to help princi-
ples, teachers and educators decide  if an individual  child  would 
benefit from acceleration.  It is an impartial way to gather infor-
mation on a child and compares it to data of students who have had 
successful        accelerations.  It is imperative that educators seek 
out research tools regarding practices that would benefit their    
students and utilise them to assist them in the decision making  
process . 
 
 Through research educators gain information about     
practices which would not be appropriate for use with their        
students. Researchers gather information not only  about what   
practices are effect but also about those which prove ineffective.   
Feldhusen, Proctor and Black (2002) found that a failure to          
accelerate highly gifted  students may result  in poor study habits, 
apathy, maladjustment and a lack of motivation. So by doing      
nothing, an educator may disadvantage a gifted student . Research 
provides knowledge which can show positive and negative out-
comes of a practice, which can assist educators in their decision 
making. 
 
 Evidence based practice utilises existing research in the 
teaching methods implemented  to meet the needs of learners in a 
classroom.  Innovative educators reflect on their practices to ensure 
that they are based on fact instead of opinions or beliefs. Despite 
the overwhelming evidence that acceleration is a  beneficial and 
effective strategy to support gifted learners, "educators continue to 
believe acceleration  is bad for students, that it’s bad to push kids, 
that it will hurt them socially"  (Assouline, Colangelo &  VanTassel- 
Baska ,2014  p. 12). These overriding beliefs mean that acceleration 
is not always utilised or even considered.  Assouline states that “The 
good thing about science [evidence] is that it’s true whether or not 
you believe it.”  ( Assouline, Colangelo &  VanTassel- Baska ,2014  p. 
26).   Educators need to reflect on practices to ensure they are    
evidence based. 
 
   

 Research plays and integral role in education through  
policy development, knowledge acquisition and affecting change in  
classroom practices.  Educators need to conduct research as well as 
analyse, evaluate and reflect on available data.  Research into     
academic acceleration clearly identifies the benefits for gifted  
learners, it is evident that a paradigm shift is required in order to 
ensure research findings are reflected in current practices. There 
are policies in place but educational degrees and school based  
strategies are not reflecting these. Educators need to ensure that 
their practices are evidence based, so that the benefits of effective  
academic research can  lead to positive academic outcomes for  
gifted  students through the effective utilisation of acceleration. 
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Dates to Remember 
 

Term 4 – Week 1 

‘Gifted Children and Speech’  with Bec McKeon  

Kids activities will be run by GFSG in a separate room so parents can listen  

to the presentation. 

Wednesday 19th October 2016 –The Mills room at Barden Ridge  

 

Term 4 – Week 6  

Lunch and chat –Wednesday 16th November 2016, venue TBC 

The changing face of Little GEMs 

To meet the needs of as many of our members as possible, we  are     

trialling  a variety of daytime experiences. So far these have             

included a visit to Symbio and a lunch n chat. These outings have 

been well attended and help provide opportunities for toddlers and 

preschools to spend time with like minds, and for their parents to 

support each other in their gifted journey. 
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who? 
 Gifted children 

(yrs. K-8) 

 and their parents 

or carers. 

what?  
A night of fun 

including 

board games 

and  

creative  

challenges  

why? 
A Chance to get  

together and  

interact with  

“like minds "in a  

supportive  

where?  
See Website 

when? 
Friday Nights  

6:30pm - 8:30pm   

 

2016  Dates: 

September 9th  

October 30th 

December  2nd 

 

 

wallet? 

GFSG members: 1 child $5,  

2 children $8 or $10 a family.   

Non members: 1 child $10,  

2 children $15 or $18 a family. 

GEM– Sydney 

 

Gifted Awareness Week 2017 

One Day Conference for Educators 

Saturday 18th of March 

   Save the Date! 

 

  

 As part of Gifted Awareness Week 2017 events, GFSG Inc. has teamed up with the Teacher’s Guild of 
NSW to co-host a One Day Conference for Educators. The conference will be held on Saturday 18th of March 
2017 and held in the beautiful grounds of Newington College, Stanmore. Centred on the GAW 2017 theme        
Diversity: Recognise, Realise, Respond, the conference will provide opportunity for professional                 
development across multiple platforms, as well as time for cross-sectoral networking.  

 The Conference Organising Committee comprises of Melinda Gindy President, GSFG Inc. Dr Fred    
Osman President, Teachers’ Guild NSW, Vic Branson Assistant to the Headmaster, Newington College, Sophie 
Poisel Catalyst Program Co-ordinator, Queenwood, Paula O’Hara Southern Region Catholic Education Office 
Sydney and Katrina Calverley Head of Gifted and Talented, St Catherine’s School. Keynote and invited    
speakers, along with the full program and registration details, will be available shortly.  
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Kidz Korner 
     Math’s Riddles 

 

1. If two’s company and three’s a crowd, what are four and 
five? 
 

2. If there are four apples and you take away three, how 
many do you have? 
 

3. Where do fish keep their money? 
 

4.Two fathers and two sons go fishing. Each of them catches one fish. So why do 
they bring home only three fish? 
 

5. I add five to nine, and get two. The answer is correct, but how? 
 

6.The ages of a father and son add up to 66. The father's age is the son's age re-
versed. How old could they be? 
 

7.What weighs more – a pound of iron or a pound of feathers? 
 

8. If a rooster laid 13 eggs and the farmer took eight of them and then another 
rooster laid 12 eggs and four of them were rotten, how many of the eggs were left? 
 

9.Using only addition, how can you add eight 8's to get the number 1,000? 
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Answers 

1. 9 

2. You took three apples so obviously you have three. 

3.In the river bank. 

4.Because the fishing group comprises a grandfather, his son, and his son's son – hence just three people. 

5. When it is 9am, add 5 hours to it and you will get 2pm. 

6. There are three possible solutions for this: the father-son duo could be 51 and 15 years old, 42 and 24 years old or 60 and 06 years old. 

7.Both would weigh the same – come on, a pound remains a pound, irrespective of the object! 

8. Roosters don't lay eggs! 

9.888 +88 +8 +8 +8 =1,000 



 

 Library Books are available to borrow, 
please contact a committee member if 
you’d like more information or you have a 
book to donate. Please promptly return  any 
books that you have borrowed  so that 
others can have the opportunity to borrow 
them. You can bring them to any GFSG 
event or post to; PO Box 604,          
Moorebank, NSW,1875 

 Come along to an event and support/learn 
from one another. We have a vast range of 
events for all ages: there’s something for 
everyone! The calendar on our website has 
events for the full year, with new, special 
events added regularly. 

 ‘Like us’ on Facebook and stay up to date. 

 

 

Gifted Families Support Group Incorporated is a not for profit 
association designed to support families and educators of gifted 
children. Run solely by volunteers, GFSG Inc. focusses on 
bringing together ‘like-minds’, providing a vast array of 
supportive events and highlighting the needs of gifted children 
within our community. 

GFSG Inc. is affiliated with the Australian Association for the 
Education of Gifted and Talented Children (AAEGT) and 
represents NSW on the AAEGT Board. Through this affiliation, 
GFSG Inc. is able to expand the support we give to our members 
by taking their concerns to a national level and open up new 
opportunities. All our members automatically become members of 
the AAEGT, with options to subscribe to their biannual journal at 
members rates, and to receive discounts to events hosted by other 
gifted associations. 

GFSG Inc. is also affiliated with GLD Australia; a national online 
learning community responding to the needs of gifted children and 
gifted adults with specific learning disability and other learning 
challenges. 

To attend a GFSG Inc. event, children are not required to sit an 
IQ test. 

GFSG Inc. is a place where we hope you can feel ‘at home’ in a 
world where our children often seem the ‘odd ones out’. 

Call for submissions 

If you have an interesting topic you wish to discuss or a great 

article you’d like to submit for our next issue of Thought Space 

then we want to hear from you. 

Anything you wish to submit can be emailed to our Editors via 

info@gfsg.org.au. Remember, this is YOUR group and your 

newsletter.  

Contact us  

Mobile: 0423 496 434 (event mobile) 

Email: info@gfsg.org.au 

Post: PO Box 604, Moorebank, NSW 1875 

INC9897512  

ABN 44 819 871 298 

www.gfsg.org.au 

The information contained in this eNewsletter is of a general nature 

and is not a substitute for qualified professional advice which is  

specific to the particular circumstances of your children and family. 

The opinions expressed are those of the article authors and are not  

necessarily the opinions of Gifted Families Support Group Inc.  
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